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CHAPTER I
INTRODUCTION
Significance
In January 1965, President Johnson delivered his annual State
of the Union message to the 89th Congress of the United States. The
President outlined goals and presented a blueprint' for the "The Great
Society."
The President asserted,
The Great Society must rest on abundance and liberty for
all... it demands an end to poverty...it is a place wherein
every child can find knowledge to enrich his mind and to en¬
large his talents....There are three places where we must
begin to build ’*The Great Society,'' namely; in our cities,
in our countryside and in our classrooms.^
In relation to the achievement of The Great Society, one problem
faced by the Cleveland, Ohio community was the need to provide supple¬
mental education for pre-school children who were excluded from kinder¬
garten or first grade by the Board of Education. The children were
excluded from school because of emotional immaturity or mental unreadi¬
ness. These factors rendered them inadequate for satisfactory classroom
performance. The iimnaturity or unreadiness was first observed by the
classroom teacher, who referred the child to the school principal, who
iLyndon B. Johnson, My Hope for America. (New York; Random House,
1964), pp. 52-54.
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then referred the child to the school psychologist.
The psychologist, after examining the children. Indicated whether
each child would or would not benefit from experience in the available
classroom setting. Those children who were assessed as not able to
benefit from the available experience were classified either as tem¬
porary or permanent exclusions from school.
The Temporary Exclusions from School were those children who were
re-examined at annual Intervals until such time that the psychologist
determined that the child could profit from the available classroom
setting. The intelligence quotient of these children was estimated
by the psychologist to be within the 50-70 range. The Cleveland
Board of Education considered these children educable, though retarded.
Board of Education statistics indicate that during the school
year 1964-65, there were 263 new children in the temporary excused
from school category. In the previous years there were 418, making
a grand total of 681 children who were temporarily excused from school,
by the Board of Education.
The Permanent Exclusions from School were those children who,
after the initial psychological examination by the Board of Education,
were given this classification and would not be re-exeunined until the
child has attained the chronological age of ten years. The intelli¬
gence quotient of these children was estimated by the psychologist to
fall within the 25-50 range. At the time of this study, this classi¬
fication was an essential prerequisite for children who were to be
admitted to the Cuyahoga County program for mentally retarded, train¬
able children.
3
In spite of the number of children assessed as being unable to
benefit from regular classroom participation, prior to March 1966,
no program was offered for these children by the Board of Education.
The problem of many of these children was compounded by the fact that
they often come from an area in which there is a prevalence of low
educational achievement, low family Income and a general Inability of
the parent to provide educational stimulation.^
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The typical school located in poverty areas cannot compensate
for these Inhereift deficiencies. Overcrowded classroom conditions
hamper the efforts of the teacher to cope with the child who was identi¬
fied by the school psychologist as emotionally immature or mentally
unready for school. The schools, clearly, need assistance to meet
this situation. Assistance in meeting this problem might be offered
by other disciplines, one of which could be social work.
Social work, as defined by Stroup, is "the art of bringing various
resources to bear on individual, group and community needs by appli-
II 3
cation of a scientific method of helping people to help themselves.
Essentially, of course, the similarities of all social work are
concerned with the removal of blocks of growth, the release of individual
linterview with Dr. Clifford Graves, Chief Psychologist, Cleveland
Board of Education, December 14, 1965.
^Poverty for the purposes of this study, is defined as character¬
izing those families whose annual income is $3,000 or less. U. S.
Annual Report of Council of Economic Advisors. (Washington: U. S. Govern¬
ment Printing Office, 1964), p. 58.
3Herbert H. Stroup, Social Work (2nd ed.. New York: American
Book Company, 1960), pp. 1-2.
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potentialities and the development of inner resources so as to permit
one to effectively manage one's own life.^
A program to help the children who are temporarily excluded from
kindergarten might be developed under the auspices of social work.
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An obligation rests on the social worker to utilize his professional
training to improve the mental and emotional status of these deprived
youngsters^Witli such assistance, it might be possible to encourage
these children to take a great stride toward that stability of mind and
emotion necessary to a useful life.
The many problems of the "T.E.F.S." child are serious, but they
need not be insurmountable. The author decided that a study, based<on
the utilization of the Social Group Work Method, might assist in re¬
solving some of the problems of the children T.E.F.S. who lived in
the Hough area in Cleveland, Ohio.
The social group work method is distinct from other social work
methods in that social group work utilizes the group as its primary
3
unit of service to the individual. The understanding of and the abili¬
ty to work purposefully with groups is the core of the social group
work process. It is also a disciplined way of affecting group process.
^Murray G. Ross, Community Organization; Theory and Principles
(New York: Harper and Rowe, 1955), p. 61.
2Hereafter in this study, reference to these children will be
made via the initials T. E. F. S.
^Clara Kaiser, "The Social Work Process," The Social Group Work
Method in Social Group Work Education. XI, ed. Marjorie Murphy,,
(New York: Association Press, 1959), p. 117.
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The individuals in the group are helped to relate themselves to other
people and to experience growth opportunities in accordance with their
needs and capacities.^ The practice of social group work is based upon
the concept that man is a constantly developing human being in neces¬
sary and significant interaction with other men.
The selection and utilization of this method of social work seemed
especially important because of the human need to belong, to partici¬
pate, to join with others in social relationships is basic to the com-
2
plete development of man.
The children who were T.E.F.S. because of mental and emotional
handicaps must acquire group experience. Under the guidance of a social
group worker, they can gradually develop (a) a feeling of self-confi¬
dence; (b) a more harmonious relationship with other children as well
as with adults; (c) a keener social awareness; and (d) new experiences.
Thus, they will be better prepared to bridge the cultural gulf between
their underprivileged environment and the environment of the middle
class whose members have molded the school and its educational tech¬
niques.
The first social agency in Cleveland to respond to the need with
a program for aiding the moderately retarded T.E.F.S child, under the
age of six years, was Bell Center, a settlement house. The first
program designed to serve the children classified as T.E.F.S. began
libid.. p. 119.
^Gisela Konopka, Social Group Work; A Helping Process. (New
Jersey: Prentice-Hall, Inc., 1963), p. 47.
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early in 1963 at Bell Center. This program, designed to serve chil¬
dren from impoverished areas, grew both from the concern of the Bell
Center agency and the concern of many parents who contacted the center
requesting such services for their children. The goal of the program
was to help the involved children gain readmission to the public school
system from which they had been temporarily excused.^
The author's Interest in the subject of this study was stimulated
when she joined the staff of Bell Center. As a social worker, the writer
was assigned to several groups, one of which was composed of children
T.E.F.S. The writer was able to observe many of the problems of the
children, their families and their community. Her observations coupled
with current statistics of their specific area, reflected trends that
2
were correlated nationally by other investigators. Current trends
indicated that among children from low income families living under
impoverished conditions,
...there is a high proportion of school failure, school
drop-outs, reading and learning disabilities, as well as
life adjustment problems...the same segment of the popula¬
tion contributes disproportionately to the delinquency and
other social deviancy statistics.^
^Interview with Mr. Wilson Henderson, Director of Bell Center,
December 8, 1965.
2u. S. Bureau of Censusf Special Census of Cleveland; 1965,
Population 28, No. 1390.
3a. Henry Passow, ed.. Education in Depressed Areas.(New York:
Columbia University, 1963), pp. 163-179. cited by
Frank Riessman, Jerome Cohen, Arthur Pearl, Mental Health of
the Poor. (New York: The Macmillan Company, 1964), p. 172.
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As a citizen, the author was concerned about these conditions.
As a social worker, she had an obligation to he decidedly heedful of
these social problems, their etiological factors and their treatment.
It seemed liqportant that a study related to helping the children
T.E.F.S. to achieve their maximum growth potential so they would be
enabled to share more fully in the maximum benefits of The Great
Society should be undertaken at this time.
This study was concerned with the examination of a pro«}ect
effected at Bell Center, for a seven-week period during the summer
of 1965* The purpose of the project was to enlarge the talents of
the mildly retarded 50-70) children.
The Bell Center project was similar to the Federal "Project
Headstart." The Bell Center project was geared to serve children
whose I. Q. score ranged between 5O-7O. Project Headstart was geared
to serve children whose I. Q. was above 70. Project Headstart was
liQ>lemented at the local level by the Cleveland Board of Education.
Both projects were Federally financed and both were guided by in¬
structions provided in the Cleveland Board of Education Teachers'
MEmual. The designs of both projects were the same, "to reduce the
educational, social and medical handicaps of the culturally and eco¬
nomically deprived child, thereby increasing his receptivity to
learning when he enters the school for the first year."^
Cleveland, Ohio, Board of Education, "Head Start Teachers'
Manual" (Department of Kindergarten, 1965)7 P* 1^* (Mimeographed)
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Purposes of the Study
1. To describe the program for children "T.E.F.S.” which
was provided by Bell Center for a seven week period
during the summer of 196^.
2. To determine how many of the children, who had. conpleted
the above program, were admitted to any school system
during the six month period beginning Septeniber 1, I965
and ending March 1, I966.
3. To determine the Social Gro\;p Work skills utilized in
working with children T.E.P.S.^
Method of Procedure
As a means of acconplishlng purpose number one, (to describe
the program for children T.E.F.S.) the writer examined all available
Information relating to this program from the files at Bell Center.
In addition to the utilization of agency records the writer made
use of interviews with people Involved in the program as sources for
obtaining additional data. The people interviewed Included the chief
administrator and coordinator of the program, social workers, teachers,
clerical aides, parents and a selected group of the children. Perti¬
nent Cleveland Board of Education Psychological Testing Services
records were examined as were some of the public elementary school
records in the Hough area.
n
^ro;;p work skills represents the worker's consciovis appli¬
cation of knowledge, understanding, and principles in working with
individuals and g^cnxpB in defined situations in such a way that
change takes place in the behavior of the individuals and the
groiqp.” Harleigh B. Trecker, Social Group Work Principles and
Practices , (New York; Association Press, 1965), P. 37.
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As a means of accon^Ushing purpose number two (determination
of educational status of all children in summer program as of
February 1966), this writer visited each child's hon» (as recorded
in the agency files) and interviewed a parent. Some families had
moved, leaving no forwarding address. Neighborhood schools offered
information only if the child was currently enrolled in their school.
Res\ilts of the investigation were described in the following
categories.
1. The number of children admitted to the Cleveland Public
School System between Septeniber I965 and February 1966.
2. The number of children admitted to Cxiyahoga County
classes for the mentally retarded between S^tember 1965
€Uid February 1966.
3« The number of children enrolled in Bell Center's continu¬
ation program for children T.E.F.S. not admitted to a
school system between September 1969 and Februajry 1966.
4. The number of children not accovinted for because they no
longer lived at the address on file in the agency.
As a means of accoiqalishing purpose number three (the determi¬
nation of socied work skills utilized in working with children T.E.F.S.),
the writer used the classification of social grov^ work skills defined
by Purnell^ as procedural and interactional skills, fecial attention
was given to the interactional skills as developed by Saloshin^ in
her doctoral dissertation and used by PumeU in her discussion of
iRuby B. Pernell, "Identifying and Teaching the Skill Com¬
ponents of Social Groiq? Work," Paper read at Annual Mseting of the
Council on Social Work Education, St. Louis, I962 (Mimeographed).
Cited by Konopka, op. cit.f p. 164.
SEenrletta Etta Sailoshln, "Development of an Instrument for the
Analysis of the Social Group Work Method in Therapeutic Settings."
(Ui^ublished Ph.D. dissertation. University of Minnesota, March 1954.
Cited by Konopka, ibid.
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interactional skills. Since interactional skills are of special
importance to the social group worker, they are defined, for the
purpose of this study, as follows;
1. Accepting: Conscious attempt by worker to show understanding
of an individual*s feelings, ideas or behavior.
2. Supporting; Any act on part of worker, verbal or non-verbal,
which is positive in nature and which mobilizes, motivates or
reinforces the individual.
3. Limiting: Any action of the worker which Inhibits or prohibits
em action in motion or one that is anticipated by worker.
4. Guiding; Actions of the worker to facilitate or to change the
direction of discussion or activities.
5. Alleviating; Efforts by the worker to help the gro\p to elimi¬
nate feelings of tension, conflict, fear, anxiety and guilt.
6. Interpreting; Facilitating understanding of pxarposes of group,
worker, and agency in relation to activity and program.
Scope and Limitations
The scope of this study included all the children in the Hough
area schools under age eight who had been classified by the Cleveland
Board of Education as T.E.F.S. Thus, the study group was limited to
twenty-six children whose intelligence range was estimated to have
been between 50-70. The mobility of the families resulted in diffi-
ciilty in locating families. The study was limited to the period
between July 28 and August 13, 1965* This short time dxoration of the
project Itself presented limitations relative to staff-child relation¬
ships and staff traliaing. In addition, the study was limited by the
author's inexperience in using the scientific method of investigation
and data. The period of time allocated to conplete the study was
another limiting factor
CHAITER II
LOCAI£ OF STUDY
Hou^h-Area
The locale of this study is an impoverished region in Cleveland
Ohio known as the Hough area. This is a tract approximately one mile
square, botinded on the north and souttf hy Superior and Euclid Avenues
and on the east and vest by 10^ smd 79 Streets.
The Hough area in Cleveland Ohio is largely a residential neigh¬
borhood. It is inhabited predomlnsuitly by Negroes and possesses many
of the features of an urban, racial ghetto. These features Include
a general condition of blight throughout most of the area, a very mobile
population, acute uneuployment and many multi-problem families. These
families have been active in welfare eigencies for many yeeurs, often
generations. A population increase of some 8,000 people since i960,
coupled with a decrease in housing facilities caused by Urban Renewal
projects, has resulted in critically overcrowded living quarters. There
is a prevalence of poor educational achievement (70^ of the population
has less than a high school education)^, a high rate of crime, delln-
p
quency, illegitimacy and family neglect.*^
3jfl.nutes of the Annual Program Planning Workshop, May 15, 1965,
Bell Neighborhood Center, Cleveland, Ohio (in the files of Bell Neigh¬
borhood Center).
2u. S. Bureau of Census, Special Census of Cleveland; 1965j
Population, 28, No. 1390.
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The social deprivation and the resxxltant dilemma of the resi¬
dents of Hough were described in the following excerpt from an edi¬
torial delivered over Cleveland*s television station KYW:
It is in Hough that unemployment soars to levels of
disaster and relief payments are so low that families
bust apart in desperation, and roots for self-improvement
are cut off at the base.
City funds for public assistance are far below the
need. On the two major problems. General Relief and Aid
to Dependent Children, the poor and the Jobless are
robbed of self-respect by budget cuts twenty and thirty
per cent below minimum state standards for health and
decency. Part of the reason is the shortage of City
funds to the point where City Hall is a millllon dollars
in debt to Cuyahoga County, EUid the cutbacks have been
passed on to those in genuine emergency need.
No city can survive when the helpless is made hopeless.
Surely ... the heart of the City must extend itself respon¬
sibly ... meeting the bills for public assistance and re¬
creating resourceful rehabilitation of the poor and Jobless.^
To vinderstand the overall problem of retarded children in the
Ho^lgh area, the reader should have some idea of the background of
the population of the City itself. According to the fecial Census
of 1965, the total population of Cleveland is 810,959^ 3^5^ of which
aure Negroes; 88,000 of whom live in the Hough area. The total number
of families in Cleveland who receive less than $3,000 annual Income
numiber 37>929» This inclixdes 4,565 families in Hough. The total
number of families receiving public funds for Aid to Dependent Chil¬
dren is 9^728. Of this number, 2,796 families live in the Hough area.
Ifiditorial KYW-TV, Cleveland, Ohio, "Major Goals for Cleveland,"
November 18, 1962, cited by Clarence E. Barnes and John Cos, "A Re¬
search Project Designed to Test the Effectiveness of an Intensive
Group Work Program in Changing Values of Negro Boys from Fatherless
Families" (Mimeographed) Aiagust 9, 1963, p. 4.
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The total number of families receiving public welfare relief in
Cleveland is 10,446. Of this number 2,299 families live in the
Hough area.^ Over 50?^ of the residents in the Hough area are depen¬
dent vrpon welfare agencies for income.^
During the first nine months of 1965, 22.83^ of all the crimes
in Cleveland were committed in this mile square area.^
Econcxnic poverty is chief among the problems facing these people.
Every human being must have basic physical and psychological needs
fulfilled. If these needs are unfulfilled over an extended period
of time, the result is suffering, both physical and psychological.
Seventy per cent of the adults in the Hough eirea have not
finished high school. Bell Center agency records revealed the mothers
of only tvo of the children enrolled in the Bell Center program under
study had a high school education. This vrlter observed, during
several visits to many of these homes, an apparent lack of news¬
papers, books, toys, puzzles, pencils and scratch pads. Th\is, the
families lack items which could provide their children with experiences
essential for school readiness. These families who can hardly purchase
food for their physical needs are not financially able to provide their
I
children with an environment necessary for normal intellectual pro¬
gress.
I. .... II .1 . ..-.I , I MM ■!,, I Hi.
lU. S. Bureau of Census, SpeigaitI Census of Cleveland; 196%
loc. cit.
SBtLnutes of Annizal Program Planning Workshop, loc. cit.
SCerald Rademaker, Inspector Cleveland, Ohio Police Department
"Hough Panel Stresses Teamwork Need," The Press,(Cleveland, Ohio),
December 2, 1965* P* 17*
In addition, the children In the Hough eirea come to school
from a home which "... Is not a verbally oriented environment...he
does not get practice In auditory discrimination or feedback from
adults correcting his enunciation, pronunciation, and grammar." The
implications of the previous statement are discussed at length by
Deutsch.^
Commiinication problems experienced by many children from low
income areas have been revealed by several authors.
Sells et al point out that children from derived areas use a
great many words with a fair amount of precision, but these are not
o
words \xBed in the schodl.
►
Bernstein believes the families in poverty areas use "public
language" which is characterized by short, grammatically single,
often unfinished sentences.^ This is in contrast to the more formal,
grammatically complex sentence construction used by the middle class.
Rlessman sums up inportant communication factors by stating
that children from poverty areas have considerable facility with
informal language. They verbalize more freely arovind action and
things they can see; they luaderstand more langtiage than they can
iMartin P. Deutsch, "The Disadvantaged Child and the Learning
Process," cited by Prank Riessman, Jerome Cohen, Arthur Pearlman,
Mental HeeJ.th by the Poor. (New York; Free Press, 1964), p. 179.
SKenneth Bells et al., "Intelligence and Cultural Differences"
(Chicago; University of Chicago Press, 1951), P» 43., cited by Prank
Riessman, The Culturally Deprived Child.(New York; Harper and Row,
1962), p. 74:
SBasil Bernstein, "A Public language," British Journal of Soci¬
ology, Deceniber 1959, PP« 311-323, cited by ibid., p. 75.
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speak; their non-verbal forms of expression are highly developed.
The child from the Hough area who enters the Cleveland school
system finds his patterns of communication and social adjustment a
source of confusion and frustration. His already low self-esteem
contributes to making the transition from the home to school environ¬
ment difficult for him. The trsinsition was virtiially impossible for
the child TvE.F.S.
Bell Center
This study was conducted in the Goodrich-Bell Community Center
in the Hough area. Bell Center is a branch of Goodrich Social Settle
ment. The parent agency (Goodrich House) was founded in 1096 and is
the oldest settlement in Ohio. Goodrich House, a private agency, has
pioneered during the past six decades in the creation of new services
It has helped also to start new agencies. Its source of fluids is pri
marily the United Appeal of Greater Cleveland. Some additional oper¬
ating funds come from endowments and foundations. In very recent
years the Federal government has provided fflnds to Bell Center for
specific projects which would be of benefit to low-income families.
The purposes of Bell Center are:
1. To develop an Increased sense of responsibility for Hough
area residents in order to inprove living conditions in
the area.
2. To strengthen family life by offering opportunities for
parents and children to enjoy shared experiences emd to
assist families which need help in solving their problems.
16
3. To work with selected groups of children and teenagers
who present special problems of social maladjustment.^
Ifiarnes and Cox, loc. cit.. p. 1.
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CHAPTER III
TEMPORARY EXCUSED FROM SCHOOL PROGRAM
Auspices
The Temporary Excused from School service program, the subject
of this study, was offered by the Bell Center, Cleveland for a seven
week period during the summer of 1965. The program was one of six
sponsored by the Greater Cleveland Neighborhood Centers Association.
The member agencies of this Association are regularly engaged In pro¬
viding group services to families located In neighborhoods of the Inner
city. The chief purposes of the group services are to improve indi¬
vidual functioning and to strengthen the family life. The source of
funds Is the United Fund Appeal of Cleveland.
In keeping with Its purposes The Greater Cleveland Neighborhood
Centers Association sponsored the six supplemental Child Development
Centers which were located in six poverty areas. The Development
Centers were described as supplemental in that they provided a pro¬
gram of social services and help to children who were excused from the
Cleveland Board of Education regular Head Start program. As noted
previously, one of these supplemental programs was supervised by Bell
Center and physically located at Goodrlch-Gannett, a nearby social agency
which offered more adequate facilities.
Plans were made by the association to serve 120 children who would
be divided Into 12 units consisting of 10 children per unit. Cash
17
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appropriations amounting to $24,670.00 were obtained to finance the
program.
Purpose of Program
To facilitate the return to kindergarten of children who have
been T.E.F.S. by the Cleveland Board of Education.
Objectives of Program
The program serving the children excused from kindergarten has
the following objectives:
1. To provide individualized attention in small groups to
children not yet ready to function in the Head Start and
kindergarten programs of the Cleveland Board of Education.
2. To identify and treat family and parental problems which
have contributed to the child's lack of learning.^
Organization of Program
Children."-Each unit of ten children attended classes three
hours a day, four days a week. Selection of the children for the pro¬
gram was done in cooperation with the Cleveland Board of Education.
Some children selected for this program had at least one trial week in
the Head Start programs of the Board of Education. Others had been ex¬
cused from kindergarten through the Board of Education Department of
Psychology, prior to the Head Start program.
It should be remembered that the factor used for "T.E.F.S." was
based upon Standard Intelligence Tests. It is pertinent to mention the
^Greater Cleveland Neighborhood Centers Association, "Operation
Head Start," Ohio, April 1965 (mimeographed) pp.1-2.
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study published concerning the validity of and the stress placed upon
standard intelligence tests. Eells, et al. indicate in their studies
that standard tests devised to determine innate Intelligence are notori¬
ously biased in favor of middle class standards.^ On the basis of <these
studies it is logical to deduct that children from environments other
than middle class may be classified as mentally retarded when in fact
the retardation is more apparent than real. The indicated retardation
may result from enviroiunental factors rather than the actual innate
intellectual capacity of the child.
For a more complete and comprehensive picture of the children in
the program under study, attention will be given to other pertinent
characteristics shared by these children. These are the characteristics
related to the mentally retarded child who frequently shows evidence
of emotionally disturbed behavior:
The mentally disturbed child. True mental retardation, for the
purpose of this study, is defined as a condition characterized by sub¬
normal intelligence to the degree that it handicaps an individual in
2
his school or adult life.
In 1963 it was estimated there were six million Americans who were
mentally retarded. Each year an additional quarter of a million mentally
l-Kenneth Eells, et al, "Some Implications for School Practice of the
Chicago Studies of Cultural Bias in Intelligence Tests," Harvard Educa¬
tional Review. Vol. 23, pp. 284-297, 1953, cited by Lloyd Cook and Elaine
Cook, A Sociological Approach to Education. (New York: McGraw-Hill Book
Company, 1940), p. 208.
2The American College Encyclopedic Dictionary, ed. Clarence L.
Bernhart, II (1960), 761.
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retarded children will be born.^
The mentally retarded are usually categorized into three sub-groups:
1. Mildly retarded: (Those children with an I.Q. of 50-70).
This group constitutes 87% of the total retardates. In adult
life such a child will have the mentality of a. normal 12 year old.
He is considered educable in that he can learn to read and write,
but his maximum school achievements rarely exceed the sixth grade.
He may become self-supporting and rear a family. He will be subjected
f
to repeated failures and frustrations in the significant areas of
life.
2. Moderately retarded: (Those children with an I.Q. of 25-50).
This group constitutes 10% of total retardates. In adult life,
this child will have the mentality of a normal eight year old.
He can be trained and is capable of working in a sheltered environ¬
ment.
3. Severely retarded: (These children have an I.Q. of less than 25.)
This group constitutes 3% of total retardates. In adult life, this
child will have the mentality of less than a normal four year old.
He is unable to provide for his own needs and may require institu-
2
tlonalization.
In addition to noting the chief characteristics of retardation,
it is Important to refer to the characteristics of the emotionally
lU. S. Bureau of Labor Statistics, Mental Retardation...3-4. (Wash¬
ington: U. S. Government Printing Office, 1963) pp. 3-4.
2The Merch Manual, ed. Charles Lyght (New Jersey: Merch & Co., 1956),
p. 1275.
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disturbed child. For the purpose of this study, an emotionally dis¬
turbed child is one who exhibits behavior which is inappropriate to
any given situation.
The behavior exhibited by the disturbed child may be due to his
inability to function in a purposeful goal-directed manner. It may be
due to the child's inner world being in such turmoil and conflicts that
his personal preoccupations may distort or impede his ability to make
an appropriate response. As a result, he may adapt to a situation
with behavior that is unrealistic, ineffective, inappropriate or de¬
structive.^
Behavior patterns of the above nature were often exhibited by
the children in the program under study. Etiological factors of signi¬
ficance in their behavior problems indluded: aspects inherent in chronic
deprivation of basic needs, adjustment from home to school environment
and the adjustments necessary to span cultural differences. When there
was true mental retardation, the child was faced with additional frus¬
trations and adjustments. It is difficult, under the most favorable
circumstances, for a child to adjust to such problems. Society seems
to require these children, handicapped by adverse circumstances, to
make the necessary adjustments.
Disturbed behavior manifests itself in many ways. Such behavior
was observed and noted in agency records by both the teacher and the
^I. Tallman and S. Levine, "Emotionally Disturbed Children in
the Classroom Situation," Exceptional Children. XXVll (October 1960),
114-127.
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social worker. The following is a list of some of the socially inade¬
quate responses made by some of the children who were enrolled in the
program.
Fassivenesst mute, shyness, extreme timidity, withdrawn
behavior, sensitivity, thoughtlessness, selfishness, stubborn¬
ness, prevarication, apathy, inattention, disobedience, fear¬
fulness, slovenly appearance.
Aggressive: stealing, running away, destruction of school
materials, temper tantrums, cruelty, bullying, defiance,
profanity, interrupting others, domination, tattling, quarrel¬
someness, boisterousness, hitting, biting, refusal to take
turns, refusal to share toys and materials.
Staff.— Each program unit was staffed with four persons plus one
social group worker for every two units. The staff included a head
teacher, adult aide and two high school students who were enrolled in
the Neighborhood Youth Corps. Personnel engaged in teaching and
directing the children were Included in the regular Board of Education
and Community Action for youth training programs.
The head teacher was required to possess a current teacher's
certificate issued by the Cleveland Board of Education. Her responsi¬
bilities included: Organization and supervision of teaching content;
organization of necessary in-service training, direct teaching and
class activities of children within the unit; ordering materials and
supplies; administration of staff responsibilities within the Head
Start Unit as well as supervision of Youth Corps workers.
The adult ^ide and one Youth Corps member were assigned to assist
in direct teaching and preparation of materials for the children. The
other Youth Corps member was assigned to routine record keeping.
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One social worker was assigned for every two units. The units
consisted of nine children. The social workers had responsibilities
in four spheres: The child, the family, program coordination and com¬
munity contacts and referrals to other agencies.
Responsibilities involving the child included: (1) initial contact
with parent and child; (2) maintaining lisiaon with school personnel;
and (3) following through with necessary assistance to the family in
services rendered to the child.
important responsibilities of the social worker to the parent
and feunilies of the children enrolled in the program were accomplished
in a total of 254 home visits. The purposes of the home visits included
interpreting agency policy and observing home situations to identify
family problems. Continued parental contacts were important for the
additional purpose of helping the parent to support and encourage the
learning process of the children. Five group meetings were arranged
for the parents to enrich their knowledge and experiences relating to
their child-rearing duties.
As program coordinator, the social worker helped achieve educa¬
tional and social goals of the program and agency, kept necessary
program and administrative records and planned with the teacher for
trips to enrich the learning experiences of the children. The worker
was active in adjusting the program to the developmental level of indi¬
vidual and group members.
Community contacts for which the worker was responsible included
arrangements for implementing physical, aural and speech examinations
for all the children in the program. The worker was also required to
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handle necessary referrals to other services.
Curriculum Content.— The curriculum content was patterned after
the Head Start program of the Board of Education. The plans In the
Board of Education Manual were modified for appropriateness to the group
In general, the Board of Educational Manual indicates that Project
Head Start is a program designed to reduce the educational, social and
medical handicaps of the culturally different and economically impover¬
ished children thereby increasing his receptivity to learning when he
enters school for the first time. The Manual indicates areas through
which the children of the Inner City should be helped to learn, and to
use language that will enable them to derive the maximum benefits from
the school environment. They must be given opportunities to explore,
discover and develop manipulative skills. Emphasis should be placed
on health and nutrition habits, in a classroom, an environment of
friendliness and understanding as well as acceptance and opportunities
to succeed must be provided. The child must be offered many advantages
to express himself as well as to build his confidence.^
The objective of enhancing the self-identity of the child in the
program was achieved by use of the following provision of individual
attention to the child: (1) setting goals which children could attain,
(2) reinforcing good impression in the child of himself, (3) building
confidence in his talents, potentialities and capabilities' , (4) faciil-
t4ting his identification with the staff and adults, (5) encourage the
214.
Icieveland, Ohio, "Head Start Teachers' Manual," op. cit.. pp. 212
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insight of parents into their prosper role.^
Some of the means used to achieve the objectives of increasing
verbal communication and providing new meaningful experiences were
groiqp trips to the airport, the pier, the fire station, the aquarivim,
a nearby playgro\md and the zoo. Discussions to prepare the groip for
their trips and a review of the trip afterwards made the ejcperiences
more meaningful to the children.
A summary of Information and data (pertinent to an increased
understanding of the program) as revealed in available records, will
be presented in subsequent pages of this chapter. The records In-
cliided those of Bell Agency, those of the Board of Education and those
resulting frcm personal interviews of the author with people Involved
in the program. Material from these data follows.
Bell Center served two units of nine children each and one unit
of eight children. These twenty-six children were transported to
Goodrich-Gannett Center where more anple space and facilities were
available. The program was conducted June 28, 1965 through August 13,
1965. The child attended the program ^ hours per day, h days per
week for the seven week period.
Table 1, Indicates the total attendance of the children enrolled
in the program. Total attendance was arrived at by multiplying the
number of children present by the number of days each child attended.
26
TABDE I
SCHOOL ATTEHDANCE RECORD OP CHILDREN
ENROLLED IN PROGRAM
Unit Number of Children Number of Days Total*
Unit I 8 138 1,104
Unit II 9 188 1,692
Unit III 9 174 1,656
Total 26 510 4,452
♦As indicated by Table 1, attendance for the three tinits
showed a total of 26 children who attended the program ^10 days.
The total attendance was shown to be 4,452 days.
Table 2 shows the age and sex of the children enrolled in the
program. According to this table, of the 26 children, 20 were male
and 6 were female; three were 8 years old, seven were 7 years old
and sixteen were 6 years old.
TABLE 2
AGE AND SEX OF CHILDREN ENROLLED IN PROGRAM
Age Male Female Total
8 years 2 1 3
7 years 6 1 7
6 years 12 4 16
Total 20 6 26
Records of the Cleveland Board of Education, Department of
Psychological Testing revealed the following data relating to the
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children in the program.
The I. Q. scores (as determined by Stanford-Binet L. M. Scale)
ranged from "less than 30 to 87•" Sixteen of the children had scores
between 52-70.
The mental 6ige score of all the children ranged from 1.8 to
5.2 years. Fovirteen of the children had a mental age between 4.2-4.8
years.
The psychologists determined that^ in the case of two of the
children^ an estimate of the social age was indicated. The Vineland
Scale was employed to assess the social ages of the two children at
2.7 and 3.2 years, respectively.^
One of the purposes of the study was related to ascertaining
the educational status of the children as of February 1966, six months
after their participation in the program of the summer of I965. Table 3
gives a summary of this Information, as revealed by a sxurvey.
TABI£ 3
STATUS OF CHILnREN EMROLLED IN THE TEMPORARY EXCUSED
FROM SCHOOL PROGRAM AT BELL CENTER AS
OF FEBRUARY I966
Status Nundser
Enrolled in Cleveland Public Schools 12
Admitted to Cuyahoga County classes for
mentally retarded 3
Attending Bell Center Continuation Program
for T.E.F.S. children (not in the two
above categories 8
Status Unknown 3
Total 26
linterview with Dr. Clifford Graves, December, 1965, QP. cit.
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As shown in Table 3, of the 26 children who participated in the
summer I965 T.S.F.S. program, 12 were enrolled in Cleveland public
schools, 3 were enrolled in Cviyahoga county classes for the mentally
retarded, 8 were attending Bell Center continuation program for chil¬
dren, T.S.F.S., and the status of 3 was xinknown because they could
not be located.
The soiarce of this information was obtained throxigh interviews
with personnel of schools from which the children had originally been
T.E.F.S. and from parents of the children.
Relative to achievement of the second objective of the T.S.F.S.
program, namely, to identify and treat family and parental problems
which have contributed to the child's lack of learning, the social
workers made a total of 254 home visits and arranged six parent
group meetings. In these meetings talks were given by a doctor, a
nurse, and by the teacher and social workers assigned to the program.
The following miscellaneous sociological findings were revealed
by the study: (l) Twelve families received Aid to Dependent Children
payments; (2) Six received County Welfare relief payments; (3) Eight
families received svqport from employed fathers; (4) Six families
had telephones in the home; (5) Four mothers had four or less children;
(6) Fourteen mothers had from five to seven children; (7) Two mothers
had ten children; (8) Two mothers had a high school education, the
others had less; (9) One home hovised five fathers of siblings in the
home; (lO) Fourteen families acquired various social services for chil¬
dren enrolled in the program after it ended August I3, 1965* (H) Twenty-
five children enrolled in the program received physical, aural and speech
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examinations; (12) An average of five home visits were necessary to
establish a satisfactory relationship with each family.
CHAPTER IV
UTILIZATION OF SOCIAL GROUP WORK SKILLS IN WORKING WITH
CHILDREN EXCLUDED FROM KINDERGARTEN
Social Group Work Frame of Reference
The third purpose of this study was concerned with the utili¬
zation of social work skills in working with children excluded from
kindergarten. Prior to discussion of these skills, attention was
given to Social Group Work as a frame of reference in which these
skills were considered.
"The Group Work Method is based primarily on the group process,
that is, on the interaction of people in a group situation."^ The group
worker not only observes relationships but also consciously Influences
them. It is this guidance of interaction of the members of the group
2
that turns the group process into the group work process.
The basic principles of social group work method, Konopka reminds
us, evolve from an orderly integration of social work philosophy, values,
skills, knowledge (dynamics of individual and group process) and the
individual capacities of the group worker (listening, observing, empathy)
iDorthea Sullivan, ed.. Readings in Social Group Work (New York:
Association Press, 1952), p. 42.
^Ibid.
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to effectively apply the above factors in a group situation.^
All group work is goal related in terms of the agency, society,
individual and group and the group worker consciously seeks to reach
these goals. The Social Group Work Method addresses itself to problems
of individuals which range from severe emotional disturbances to healthy
social needs as well as to the problems of group relationships.
Social group work skills in relation to the children temporarily
excused from kindergarten program are analyzed in supsequent pages.
The skills are related to agency goals and purpose as well as the needs
of the individuals in the three units under study.
Records relating to the physical examination given each child en¬
rolled in the three units revealed no symptoms of brain pathology. The
staff concluded, therefore, that the etiology of the Inadequacies ex¬
hibited by the children in the kindergarten setting were due in part,
to the factors arising from a poverty stricken environment.
Factors of importance in the composition of the group included
a relatively non-stimulating social and family environment, emotional
disturbances of a non-psychotlc nature and problems of social adjust¬
ment. These difficulties were compounded by the additional require¬
ment that the child span cultural discontinuities.
Achievement of the goals of one group may require actions quite
different from that of another group. Thus, the specific skills of
the group worker may differ from group to group. It is possible to
^Konopka, op. cit., pp. 162-236.
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analyze inqportant group work skills which may he utilized during the
life of any group. Situational aspects of a group, such as the nature
of the group's goals, the structure of the group, the attitudes and/or
needs of the members, help to determine the skills which will be needed
by the worker.
The eight children from the three imits under study who were not
admitted to the Cleveland Board of Education classes in September 1965,
£ire profiled in subsequent pages. These children received continixed
programming at Bell Center between October I965 and February 1966. The
purpose of the profile study wais to determine specific needs of the
children and the requisite social work skills which would help to fill
their needs. The term needs, for the pxirpose of this study, is defined
as a condition requiring relief which must be satisfied if we are to
be happy.
The social work skills are classified by Purnell as procedural
and interactional.^ In the profiles the procedural skills were utilized
in the process of evaluating the individual, of assessing his psycho¬
social needs and in determining the interactional skills needed to help
Iprocedural skills; "The steps in a methodological, knowledge¬
able procedure of giving help; The identification of the professional
purpose, study, diagnosis, selection of goeJ.s, treatment and reporting."
InteractloneQ. skills; "Those behavior responses appropriate to
the Individiial and group need within the purpose of the social group
work service. These are identified...as accq^ting, relating, enabling,
and supporting, limiting, guiding, alleviating and interpreting."
Ruby B. Pemell, op. clt.
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the child. The interactional skills are the means through which the
group worker becomes effective within the group.
The chief social work skills required to fill the most pressing
needs of the child are indicated on Table 4. Each of the children
profiled, required all of the interactional skills in varying degrees.
The use of social group work skills with these children required the ;
worker to use knowledge and experience in the use of the group work
skills based upon her observation of the eight children who partici¬
pated in the summer 1965 program and also received additional pro¬
gramming between October 1965 and February 1966. An estimate was made
of the specific social group work skills and the degree of skill re¬
quired to help these children benefit from social group work services.
The objective of the estimate was to upgrade the school readiness of
the children and thus facilitate the return of these children to a
school setting. Table 4 based on records of workers'use of social
work skills indicates the degree of specific skills listed and re¬
quired for each child profiled. According to the table, the column
under the child's initials indicated the degree of Intensity of the
skills required and used by the worker to help that specific profiled
child benefit from his social group work experience. The degree of
skill required for each child, according to Table 4, is shown as follows
X indicates a minimum degree of skill; xx indicates a moderate degree
of skill and xxx indicates a maximum degree of skill which was used by
the worker to facilitate the school readiness of each child.
The profiles of the children vdio are the subjects of Table 4 are
given on the following pages.
PROFIIE 1
A. B.
Individual: seven year old Negro male; Mental age 3;
Social age 3.2; I. Q. 4.8; sixffers speech Inpediment.
Family: Receiver income from Aid to Dependent Children.
Three brothers in family. Mother seems depressed because
two of three children are mentally retarded. One brother
attends County Classes for Mentally Retarded. Mother
conversed freely and was friendly with worker. No
father in home.
Social Adjustment
Poor health habits (always needs and never has tissue
for nose; defecated^in pants on two occasions at school).
r-
Relationships in group
Member to member: poor accqotance by others because he
is very rough, refuses to take turns, bullys small children.
Member to group: Enjoys group activities and new experi¬
ences .
Member to adult: At first, hostile, later affectionate,
makes strong attenpts to communicate verbally.
Individual psycho-social needs of children
Love, self-acc^tance, sense of belonging to the group,
involvement in group activities, understanding of his
own and his peers social rights, new experiences, support
in verbal communication.
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PROFILE 2
A. C.
Background
Individiial: Six yeeir old Negro male; Mental age k.'J,
I. Q. 55.
Family; Receives income from County Welfare. One brother
l4 years old in State School for Retarded. Family from
Alabama. Mother very obese^ drinks much^ sixth grade
education. Mother friendly with worker but seems to reject
child by emphasizing his faults in presence of child and
worker. Appreciates worker stressing strengths of child.
Father does not live in home.
Social adjustment
Mood generally pleasant but is very quiet, speaks very
little, lacks self-confidence, occasionally is stubborn,
attacks peers physically and subtly, tattles.
Relationship in grotg>
Member to member: Accepted by peers.
Member to group; Enjoys and participates in groiq).
Member to group; Conpetes for adult attention.
Individual psycho-social needs ofjchild
Love and affection, strengthening of self image, self-
acceptance, self-expression, sense of accomplishment,
involvement in group activities, sense of belonging to
group, understanding of his own and peers social rights,
new experiences, support in verbal communication.
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PROFII£ 3
Backgroimd
Individual: Seven year old Negro male; Mental age Ij-,
8, I. Q. 59.
Family: Father construction worker, lives with family.
Family from North Carolina, three siblings,
apparently stable family.
Socle^. adjustment
Seems more mature theui peers, very quiet, pleasant but
seems bored. Even tempered.
Relationships in grovip
Member to member: Well accepted by peers.
Member to group: Seems to excell without effort.
Member to adult: Identifies with exults, coo^etes
witji peers for adult attention.
Individual psycho-social needs of child
Acceptance and security, more challenging new experiences,
group identity, seems too dependent upon adult.
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PROFIIE 4
A. E.
Backgroitnd
Individual: Five year old male of Negro and Indian
descent. Mental age k, 6, I. Q. 7I.
Family: Income from County Welfare; no father in
home. Mother lives alone with child. Four
siblings live with grandmother one-half ,mile
away. Mother is friendly, seems to over-
Identify with child.
Social adjustment
Pleasant most of the time, exhibits occasional hostility
toward others as an attention-getting device, tattles on
peers, mute upon entjjy into group but became very verbal
as a result of oducatlonal achievements.
Relationship in group
Member to member: Accepted by peers.
Ifember to group: Enjoys group activities.
Member to adult: Con^jetes strongly with peers for adult
attention.
Individual psycho-social needs of child
Acceptance and security, increased self-identity, challenging
new experiences, understanding of his own and peer's social
rights, strong support in verbal communication.
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PROFIIE 5
Background
Individual: Six year old female Negro: Mental age ^.2,.
I. Q. 65.
Family: Income from Aid to Dependent Children. Both
parents live In home and drink. Meurltal
discord, father ''heats'* mother. Mother
doesn't feel well," gives most of her atten¬
tion to newborn and 18 month old sibling.
A. G. is cared for by neighbor across hall,
very conscio\is of maternal rejection, says
newborn is "no good."
SocieJ. adjustment
Child very dependent on worker, wants to sit on worker's
lap, always wants a doll—"a white one," school achievement
has regressed, apathetic at times, aggressively hostile and
domineering to peers periodically, quite verbal.
Relationship in group
Member to member: Relates to a few male peers, has a
peer "boy friend."
Member to groiq>: Accepted in group but shows little
interest in grovqp activities, relation¬
ships and activities.
Member to adult: Constantly seeks acceptance and affection.
Individual psycho-social needs of child
Strong need for love, acceptance eind security. Ego needs
strengthening, needs sense of belonging to group, new
experiences, involvement in groxqs activities.
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PROFILE 6
A. H.
Background
Individual: Five year old male Negro; Mental age 3.2,
I. Q. 59.
Family: Only one child, mother works, grandmother is
very strict with child.
Social adjustment
Child very hostile, frequent and violent temper tantrums,
especially when requested to share toys, spits at peers
and adults when he is angry, rips up school materials,
strikes peers, is critical of and "tattles" on peers, re¬
fuses to "take turns."
Relationship in group
Member to member: Poorly accepted.
Member to groi^: Enjoys new group activities.
Member to adult: Verbally demands love and acceptance.
He responds well to kindness.
Individual psycho-social needs of child
This child needs much firm, kind, consistent affection
and acceptance from adults, self-acceptance, ego-strengthening,
involvement in group activities, sense of belonging to group,
understanding of his own and his peers social rights, and
new experiences.
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PROFIIE 7
A. L.
Background
Individual: Six year old female Negro; Mental age 4, 8,
I. Q. 65.
Family: A. L. is one of six siblings. Family income:
Aid to Dependent Children. Family relations
seem good, no father in home, mother pleasant
and cooperative.
Social adjustment
Child seldom speaks, very obedient, very eiggressive toward
peers, very rough and daring with male peers, jealous of
female peers, poor loser, enjoys learning, often attenpts
to deceive worker to acquire extra rewards.
Relationships in group
Member to member: Aggressive but accepted.
Member to group: Enjoys peu:ticipation.
Member to adult: Seldom speaks but accepts and cooperated
with adults.
Individual psycho-social needs of child
Affection, acceptance and seciority of adults, self-
acceptance, ego-strengthening, understanding of her own
and her peer's social rights, strong support in verbal
communication, new experiences.
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PROFIIE 8
A. J.
Backgroimd
Individual: Five year old male Negro; estimated social
age !• Q« 5T»
t
Family: Foster care in four previous homes. Income
from County Welfare. Foster mother tries
to give emotional weirmth; foster father
doesn’t bother with child.
Social adjustment
This child presents behavior that is very disruptive and
inappropriate. He can speak but is consistently mute^
rocks continuously in chair, runs away for attention,
laughs when he is led back to classroom, grabs food from
other children, overturns beverages during groiq) snack
period, demands almost constant individual attention of
adult.
Relationship in group
Member to member: No relationship ajjparent, ignored by
other members.
Member to group: Occasionally enters into groiqp activi¬
ties.
Member to edult: Relates poorly.
Individual psycho-social needs of child
This child required an intensive "one-to-oneV' relationship
plus therapy. There were apparently only mipimal benefits
accrued by child from his group experience. This decision
was deterMned after a careful study of the findings by an
interdisciplinary committee. As a result, the child was
referred to another agency for appropriate services.
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TABUS 4
DSCmSB (XP SOCIAL (SOUP WORK SKUIS UTILIZED BY WOBKER TO ENABIE THE PROFILED
CHIUSEN TO BENEFIT FROM SOCIAL (HiOUP WORK EXPERIENCE
Children Profiled
Interactional Social CrToup Work Skills A.B. A.C. A.D. ^«Ee A.G. A.H. A.L. A.J.
I. Acc^tlng XXX XXX X XX XXX XXX XX XXX
II. Relating
A. Member to iQ«nber XXX X X X XXX
B. Member to group XX X X XX XX X XXX
C. Hesiber to vorker XXX X XX XX XXX
III. Enabling and S^ppolrtlng Individual
A. Accept self XXX XXX X XX XX XXX X XXX
B. Ejqtress self
C. Involve self in
XX XX X XX X X X XXX
1. Program X XX XX X X X XXX
2. Assuming responsibilities X XX XX X
3. Gain insight^ understating X XXX X X XX XXX XX XX
IV. limiting Behavlar
A. Harmful to self or others
B. Destructive to property and
XXX X XX XX X XXX X XX
matetrlale X XXX X XXX
C. Relationships vl^ others XXX XX XX XXX X XXX
D. Activities, discussion X XX XX XX XX
V. Guiding
VI. Alleviating
A. Tension XXX XX XXX XXX X XXX
B. Conflict X X X XXX X XX
C. Fear, anxiety or guilt X XXX X XXX XX XXX
VII. Int^preting
A. Individuals behavior feelings X X X XXV X X
B. Groups behavlOT or feelings XX XX X XX X XX
NOTE: xxx eatloates nwoclmtm degree social group vork skills Indicated for profiled child.
XX estimates modex^te ** " tt ft tf •t ft ff tt n
X estimates minimum ” ” tl n n ft 1# n tt n
Table 4 showed that some children needed considerably more
intensive use of the skills than the others. It was assumed that
most of the children profiled, needed all of the interactional skills,
in some degree. It should be noted that A.D (profile 3), required a
minimum to moderate need of most skills and no apparent need in three
categories of skills. This is Interesting in light of the fact that
the original assumption weis that all of the children would need all
of the skills in all of the categories.
CHAPTER V
CONCLUSIONS
Siammary
The achievement of a society, in the U.S.A., which would end
poverty and provide the opportunity for each citizen to acquire know¬
ledge to enrich his mind and to enlarge his talents, is the goal of
The Great Society, as indicated hy lyndon B. Johnson in his Annual
State of the Union Message in I965. The realization of The Great
Society poses problems in both cities euad rural areas. Part of the
problem as found in our cities, is related to children living in de¬
prived areas. In Ohio a significant number of children were T.E.F.S.
by the Cleveland Board of Education for reasons of emotional immaturi¬
ty and mental \inreadlness. The problem^of assisting these children to
upgrade their status and thus enable them to participate in the school
program was perceived as an area in which social work could serve.
This study was concerned with efforts of a social agency (Bell
Center, Cleveland Ohio) to work with children T.E.F.S. in an attempt
to enable these children to increase their school readiness. Among
the disciplines employed in this program was Social Work, specifically
Social Group Work. The assignment of the author to serve a grovp of
children T.S.F.S. led to a decision to conduct a study of a seven week
program offered for T.E.F.S. children, during the summer of 1965, by
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Bell Center
The pui^oses of this study were; (l) To describe the program,
for children T.E.F.S., which was provided, by Bell Center for a seven
week period during the summer 1965; (2) To determine how many of the
children, who had completed the above program, were admitted to any
school system during the six month period beginning September 1, I965
8uad ending March 1, I966; (3) To determine the Social Group Work skills
utilized in working with children T.E.F.S.
The methods of procedure utilized in this study were an exami¬
nation of all available records, interviews and an exploration of
literature pertinent to the field.
Findings
The findings, as related to the first puipose of the study were:
1. A seven week program was conducted by Bell Center in Cleveland
diATing the summer 1965* The program was one of six child
developmental centers located in poverty areas.
2. The purpose of the program was to facilitate the return
to school of children who had been T.E.F.S. by the Board
of Education.
3. The objectives of the program were:
(a) To provide individualized attention in smed.! groups
to children not yet ready to function in the Head
Start and kindergarten programs of the Board of
Education.
(b) To identify and treat family and parental problems
. which have contributed to the child’s lack of learning.
4. The program was organized into three units which served a
total of 26 children, who attended classes 3^ hours per day,
4 days per week for 7 veekd.
(a) Selection of the children was done in cooperation with
. the Cleveland Board of Education.
I
k6
(b) Each unit was staffed with 4 persons in addition to
. . a social group worker for every 2 units.
(c) The curriculum was patterned after the Head Start
„ . Program conducted by the Board of Education. The curri¬
culum was modified to make it more appropriate to the
groig>.
The findings as related to the second purpose of the study based
on an investigation (of the educational status of the 26 children who
attended the I965 summer program) made six months after the completion
of the 1965 svimmer program, revealed the following:
1. Twelve children (46.2^6) have been admitted to the Cleveland
Public School System. .
2. Three children (11.55^) have been admitted to the Cuyahoga
County Schools for retarded children.
3. Eight children (30*8^6) have not been readmitted to a school
system. These children have retained their Temporarily
Excused From School status.
4. Three children (11.9^) have an unknown status because they
have moved from the address on file in the eigency.
The findings related to the third puipose of the study, namely,
determination of the social groiqp work skills utilized in working with
children T.E.P.S., revealed the following information:
1. Seven of the eight children who received continued.pro¬
gramming, between October 1565 and 1966, showed sufficient
evidence of personal progress to conclude that their exposure
to the gro\q? experience, curriculum content, and social group
work interactional skills had been Justified.
2. One of the eight children was not able to profit sufficiently
from the program to warrant his continued exposure to the
group.
3. Seven of the eight children who received continued program¬
ming benefited substantially from the use of the social grovo^
and social work skills. The children involved required the
use of most of the skills in varying degrees.
1^7
4. Only one of the children required a minimum to moderate
need of most skills and no apx>arent need in three cate¬
gories of skills.
Conclusions
As a result of the aforementioned findings, the following con¬
clusions were drawn;
1. Children who exhibit mental unreadiness for school can be
assisted by special programming, to increase their mental
readiness and thus return to a school situation. This was
evidenced by a survey conducted six months after the com¬
pletion of the summingrl96$ program, which established
that 57*75^ of the total number of children in the simimer
program are currently enrolled in county and city schools.
2. The provision of small groups for individvialized attention
to children, not yet ready to function in city or county
schools, did benefit the children sufficiently to warrant
continued use of such groups. This conclusion is supported
by the fact that of the children in the program are
currently enrolled in school systems. The observations,
written reports and interviews of involved teachers and
social workers. The staff noted progress (even among the
children who did not meet requirements for re-entry into
a school system) in the relationship of the child to the
group, in the child's increased se]Jf-confidence, eind in
the child’s improved attitude toward others.
3. The actual, parent participation, which averaged nine parents
present for each of five parent grovq) meetings, indicated
the parents were willing to accept guidance geared to a better
understanding of their child-rearing functions. This con¬
clusion is especially inportant in that these etre parents
of decidedly multi-problem, hard-to-reach families.
4. Social Group Work skills can be utilized to facilitate the
return of the T.E.F.S. child to a school setting. The
skills may be fruitfully employed to enhance the personali¬
ty of the child by improving the relationship of the child
to the groiq?, increasing his self-confidence, improving
his attitude toward others and ameliorating some of his
other problems.
5. A further conclusion, made obvious by the total study of
the program was that similar programs would be of value
in other metropolitan areas.
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